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Drawn into Dancing and Danced into Drawing: Exploring Deleuze’s Lines of Flight
through Dancing-Drawing Approaches in Early Childhood Dance Pedagogies

Tuire Colliander

ABSTRACT

This article explores Deleuze and Guattari’s (1987) no-
tion of ‘lines of flight” as a philosophical concept and a
phenomenon in dance pedagogical learning events by
focusing on approaches combining dancing and dra-
wing in an early childhood educational context. I share
how the enquiry has been guided not only through the
concept of thinking with theory (Jackson and Mazzei
2023) but also through dancing with theory through a
series of creative approaches.

This study is situated in the field of artistic rese-
arch, with its theoretical framework in post-human
theories (Barad 2007), intra-active pedagogy (Lenz
Taguchi 2010) and assemblage (Deleuze and Guat-
tari 1987) thinking. Diffractive reading (Barad 2007)
is used in narrating the key moments, theorised as
translations, that have been significant in researching
the lines of flight and the intra-active relationship bet-
ween drawing and dancing.

The central claim is that working with dancing—
drawing assemblages may expand children’s poten-
tial entry points and modes of participation. This can
support more diverse, inclusive and participatory
forms of dance pedagogies. Through dancing—dra-
wing approaches, dance improvisation may become a
mode of multimodal meaning-making, fostering rich
and varied artistic experiences for children where em-
bodied and artistic thinking intersect in novel ways.

ABSTRAKTI

Tama artikkeli lahestyy varhaisian tanssipedagogisia
tilanteita monimuotoisina ja dynaamisina oppimis-
tapahtumina, joissa kehollinen ja taiteellinen ajattelu
ristedvat uudenlaisilla tavoilla. Keskiossa on Deleuzen
ja Guattarin (1987) paon viiva -kdsitteen hyddyntami-
nen sekd pedagogisessa ajattelussa ettd kaytanndissa
siten, ettd se tukisi tanssikasvattajien tyoskentelyd
monitahoisissa tanssipedagogisissa tilanteissa. Artik-
keli ehdottaa, ettd paon viivan teorian hahmottami-
nen voisi auttaa paremmin huomioimaan toiminnan
yllattavia uusia suuntia ja tarttumaan rohkeammin
tanssitilanteissa nouseviin lasten ehdotuksiin.
Tanssipedagogiikkaa tarkastellaan tassa artikke-
lissa posthumanistisen ja uusmaterialistisen teorian
kautta, keskittyen erityisesti yhteismuotoutumisen
(Barad 2007) ja kehkeytymisen kasitteiden kautta
avautuvaan pedagogisten tilanteiden uudelleenha-
hmotteluun. Artikkeli pyrkii haastamaan perinteisid,
myds varhaisian tanssipedagogiikassa ilmenevid hie-
rarkioita, jotta eettinen kohtaaminen tanssin kautta
tulisi mahdolliseksi. Yhtdaltd artikkelin tavoitteena
on haastaa toiminnan ihmis- ja aikuiskeskeisyytta
madrittelemdlld toimijuus ihmistd laajemmaksi ja
suhteissa tapahtuvaksi ilmioksi. Toisaalta artikkeli
pyrkii esittelemaan monenlaisia uusia tanssia ja piirta-
mistd yhdistavid menetelmid Deleuzen ja Guattarin
(1987) sommitelman kasitteen avulla. Artikkelin kes-
keinen ajatus on, ettd multimodaalisuuden lisaami-
nen ja monenlaisten rinnakkaisten ilmaisumuotojen
salliminen voisi lisdta tanssipedagogisten kdytantdjen
inklusiivisuutta ja saavutettavuutta sekd inspiroida
tulevia tanssipedagogisia toimintamahdollisuuksia.



Drawn into Dancing and Danced into Drawing: Exploring
Deleuze’s Lines of Flight through Dancing-Drawing Ap-
proaches in Early Childhood Dance Pedagogies

Tuire Colliander

Introduction

This article explores Deleuze and Guattari’s (1987)
notion of ‘lines of flight” as a philosophical concept and
a phenomenon in dance pedagogical learning events by
focusing on artistic approaches combining dancing and
drawing in an early childhood educational context. This
process stems from an ongoing project for my artistic
doctoral rescarch at Uniarts Helsinki. My doctoral
work aims to extend early childhood dance pedagogies
by scarching for novel arts pedagogical approaches to
dance inspired and guided by improvisation, playfulness
and collaboration with children. I utilise post-human
and new materialist theories as a framework and
examine learning events as intra-active (Barad 2007).
This study is situated within the framework of artistic
rescarch (Grondahl 2023), with my dance pedagogical
practice as the central focus and method of enquiry.
The methodology is situated within post-qualitative
research (see ¢.g. Denzin 2013; Koro Ljungbcrg 2015;
St Pierre 2015), and my professional subject position is
viewed as an assemblage (Deleuze and Guattari 1987)
of dance pedagogue-dancer-rescarcher in which my
three professional roles converge as an inseparable
reconfiguration.

Drawing has become a versatile approach in my
dance teaching and supports children’s participation
in learning activities. | previously presented an original
child-centred storyboard method (Colliander 2024)
created by children, which can facilitate children’s
agency in composing and notating chorcography and
support communication and shared meaning-making.
In this article, I aim to share in detail how investigating
Deleuze and Guattari’s (1987) concept of lines of flight
has guided my research not only through the concept of
thinking with theory by Jackson and Mazzci (2023) but
also throughaseries of creative approaches to theory that
become dancing with theory. Three research questions
guide me through this article: How does the philosophical

concept of lines of flight unfold through multimodal
artistic approaches? How might this understanding
support educators’ work in practice? and What kinds
of pedagogical tools that combine dancing and drawing
emerge during the process? Using diffractive reading
(Barad 2007), I highlight the significance and potential
of new thought arising unexpectedly in co-created dance
explorations by considering artistic agency as relational
and emerging intra-actively with children, educators
and the surrounding world.

This study’s dance pedagogical context is Finland’s
early childhood public education and care system. This
prcd()mmant institution serves nearly 90% of children
aged 3-5 years and reflects a diversity of gender, age
and various social and cultural backgrounds (Statistics
Finland 2023). 1 have engaged in a longitudinal
collaboration with an carly childhood education and
care unit in Helsinki since 2019, providing the possibility
for the emergence of an in-depth understanding and
for relations to evolve. In this article, 1 navigate the
reader through my rescarch process by narrating the
key moments, theorised as translations, that have been
significant in rescarching the lines of flight and the intra-
active relationship between drawing and dancing.

The Existing Research Landscape
for this Research to Enter

Other researchers have engaged in dance pedagogical
rescarch from posthuman (Engdahl and Ceder 2023;
Flones et al. 2022; Pape-Pedersen 2022; Pollit ct al. 2021)
and post-qualitative (Bruzzone and Strindsberg 2023;
Jusslin et al. 2020; Ostern et al. 2023) perspectives.

Pollit ct al. (2021) contested the traditional ways of

teaching the weather as a separate phenomenon in
carly childhood education by using dance improvisation
to rescarch human entanglements with the weather,
generating a ‘more nuanced, integrated and kinaesthetic
understanding  of weather systems™  (1149).  This
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ahg,ns with my motivation to study the lines of flight
in embodied ways, as presented later in this article.
Flones et al. (zOL, 94) showed how their intra-active
and collaborative choreographic pedagogical initiative
facilitated children’s engagement in dancing beyond
previous expericnces, aligning with my experiences of
using abstract lines as a visual starting point for dance
improvisation. | concur with Pape-Pedersen (2022), who
acknowledged both early childhood education and care
and kindergarten teachers™ professional knowledge as
profoundly bodily, emphasising the bodily relational,
spatial and material as well as emotional and affective
aspects of learning that take place in and through
dancing. Closcly related to my theorctical thinking
in this article, Engdahl and Ceder (2023) provided a
Deleuzian approach to teaching creative dance. Their
original concept of dancemblage combined dancing with
thinking through assemblages (Deleuze 1987), which is
an essential aspect of my research methodology, as will
be discussed in detail later in this article.

Jusslin et al. (2020) described a process of shifting
from qualitative rescarch methods into the paradigm
of post-qualitative enquiry, leading to a blurring of
the distinct boundaries between theory and research.
This perspective closely aligns with my study and their
2020 diffractive analysis, which connects with my
methodology. Ostern et al. (2023) proposed the concept
of performative research for a paradigm capable of
accommodating both artistic and post-qualitative
research, which is an exciting articulation since both
of these fields are combined in my rescarch. With the
performative paradigm for post-qualitative enquiry,
they aimed to create space for research that values
movement, artistic freedom and experimentation and
considers learning and knowing to be constantly in a
state of becoming, which are essential qualities for my
enquiry (Ostern et al. 2023). Bruzzone and Stridsberg
(2023) emploved posthuman and  post-qualitative
methods to enhance learning experiences in their
creative dance practice concerning sustainability in
engineering education. This aligns with my beliefs about
the importance of multimodal approaches.

Combining drawing and dancing as reciprocal
artistic tools in carly childhood pedagogical settings
is not a thoroughly researched phenomenon, which
presents a gap for this rescarch to address. However,
drawing is a widely used method in research conducted

with children, and it has been explored within dance
pedagogical research as a multimodal and reflective
approach to reach out for information about children’s
experiences and meaning-making in dance (Bond and
Stinson 2000; Svendler Nielsen 2012; Bond and Deans
1997). The Segni mossi project (Segni mossi, n.d.)
investigates ‘the interaction between dance and graphic
sign with children and adults’ and offers a significant
change of view in interweaving movement and drawn
lines during the dance pedagogical learning events. One
of the key ideas common to Segni mossi and this study
is to libcrate the movement and drawing from imitating
something representative while working with one’s
own embodied idcas and embodied thinking on more
abstractlevel visualisations. Thus, the drawing may
become an investigation into the moving body, a trace
or recording of movement and a past moment as well
as a notation or a visual memory, which Beauce (2023),
Haley (2018) and Leister (2023) researched in the dance
context. Yet another fascinating perspective to drawing
was presented in Tervahartiala’s (2022) doctoral work, in
which she explored drawing as a method, a methodology
and an object of both making and rescarching, leading to
the view of drawing being a non-human post-humanist
actor, researcher and knower.

Intra-Action and the Concept of
Lines of Flight as Lenses in this
Research

The theoretical framework of this rescarch encompasses
posthuman theorising, emphasising Barad’s (2007)
agential realism and notion of intra-action, which Lenz
Taguchi (2010) introduced into an early childhood
cducational context. According to Barad (2007),
agencies constitute cach other in their intra-actions:

‘Intra-action” signifies the mutual constitution of
entangled agencies. That is, in contrast to the usual
‘interaction’, which assumes that there are separate
individual agencies that precede their interaction,
the notion of intra-action recognizes that distinct
agencies do not precede, but rather emerge
through, their intra-action. (33)

Thus, thinking with intra-action, the educational focus
on traditionally viewing learning as an individual



achievement can be shifted towards a shared process.
The idea of scparate subjects becomes decentred as
‘the encounters between things, beings and forces are
constantly, actively reconfigured as a result of their
relationships with cach other” (Malone ct al. 2020, 89).
Another perspective for conceptualising these dynamic
reconfigurations opens up through Deleuze and
Guattars (1987) concept and theory of assemblages.
Assemblages are wholes whose properties emerge
from interacting - or rather intra-acting - components,
transcending the sum of their parts (Del.anda 2006, 5).
Later in this article, I discuss how viewing body-pen-
paper entanglements as non-human assemblages may
offer new insights for dance educators.

The theory of intra-action encourages rethinking
ontological and epistemological views, emphasising the
ethical implications of our entanglements with the world.
Barad (2007) proposed the concept of cthico-onto-
epistemology as ‘an appreciation of the intertwining of
cthics, knowing, and being’ that describes ‘the study of
practices of knowing in being’ (185-87). My objective is
to extend traditional human-centred dance educational
approaches into a framework that emphasises cthical
relationality and responsibility, not solely among humans
but within a more inclusive and extensive network of
more-than-human relations (Malone et al. 2020). This
research seeks ethical encounters through Barad’s
(2007) concept of response-ability. According to Bozalek
and Zembylas (2017), this coneept in educational settings
encompasses attentivencss, responsibility, curiosity and
empowering one another.

Deleuze and Guattaris (1987) lines of flight is an
inviting concept for theorising the complexity of dance
pedagogical learning events with children. It describes
a transformative moment that gives rise to a new and
unexpected thought or activity. Davies (2014) viewed
lines of flight as gencrative and powerful, but their
compley, interdependent nature resists binary labels,
such as good or bad (Deleuze and Guattari 1987), and
the lines of flight may sometimes even be dangerous, as
Deleuze (1988) explained:

When a body ‘encounters’ another body, or an
idea another idea, it happens that the two relations
sometimes combine to form a more powerful
whole, and sometimes one decomposes the other,
destroying the cohesion of its parts. (19)

Creating safe spaces for learning is essential for
educators. Nevertheless, it is not simple to enable
working with emerging lines of flight and make
them something that may be picked up and become
productive. The following chapters explore how viewing
dance pedagogical events through lines of flight and
assemblage thinking can enhance educators’ ability to
navigate new activity dircctions.

Dance Improvisation as a
Pedagogical and Methodological
Approach in Artistic Research

This research explores dance as a multifaceted and
holistic artistic phenomenon with signiﬁcant educational
potential. Dance pedagogical practices in my study are
based on improvisation as agential (Ravn 7()20) pla\ ful
(Hermans 2022) and relational (De Spain 2014; Land
2022; Pollitt et al. 2021) practices, without an orientation
for any specific dance style or technique. This implics
that everyone can dance, that there is no singular
correct way to dance or perform a movement, and that
a multiplicity of expressions is valued (Anttila 2013).
In posthuman and intra-active theories, dance can be
understood as a transcorporeal material-discursive
practice. Here, creativity originates from the moving
body, which is seen as L(mstant]\ becoming and forming
new entanglements with other “human and non-human
entities. (LenzTaguchi 2012). This perspective contests
traditional educational paradigms that place the child
at the centre of pedagogical practices. It advocates
movement to decentre the child, supported by Murris’s
(2016) reconceptualisation of the child as post-human.
This research is situated in the context of artistic
research and is centred on each artist’s ways of
working, with no existing pre-designed methods and
methodologies (Grondahl 2023; Hannula et al. 2014;
Rouhiainen et al. 2014). Hence, thinking and knowing
unfold in and through my dance pedagogical practices
in emergent and often surprising ways (Borgdorff
2012). There are contact points with the frameworks
of artistic rescarch, posthuman theorising and post-
qualitative methodology (Denzin 2013; Koro-Ljungberg
2015; St Pierre 2015). These frameworks have supported
articulating and theorising my non-conventional, playful,
embodied and emerging research methods. 1 have
engaged in the embodied qualitics of being, doing and



knowing at all stages of my rescarch. Therefore, Mazzei
and Jackson’s (2023) concept of thinking with theory has
become an approach to dancing with theory. This means
that 1 explore theoretical concepts by dancing with
children, which has often proved to be a fruitful way to
deepen our understanding of the concept itself and its
implications within pedagogical practices.

I'approach artistic research through the concept of
translation, following Farquhar and Fritzsimons (2011),
who explained Derrida’s (1985) poctic transposition as
not producing a copy but rather involving the growth
or enlargement of the original. This is important when
conveying embodied knowledge into formats suitable
for academic knowledge distribution, which often fecls
reductive. This view makes it possible to identify and
value the excess that emerges in translation. There is an
cthical dimension embedded in the act of translation.
Farquhar and  Fritzsimons (2011) addressed the
inevitability of inadequate representations of the other
by referring to Ricocur’s (2006) notion of linguistic
hospitality. MacRae (2022) raised the essential ethical
aspect of producing several different translations from
the same event, such as translating videos into words and
drawings, since the translations complement cach other
and offer ‘new ways of making sense of the event’ (349).
Also, in Barad’s (2007) theorisation of relations between
body and world as a process of material exchange
and differentiation, translations are considered new
creations and thus performative.

Narrating a Diffractive Analysis
of Dancing with Lines of Flight

Barad’s (2007) concept of diffractive methodology
contributes to the analytical insights presented in
this article, since it ‘provides a way of attending
to entanglements in reading important insights
and approaches through one another’ (30). 1 apply
diffractive rcading to work with the theories and
created research materials, including written and drawn
notes in working diaries, videos and photographs of
workshops and artistic cvents, material artefacts such
as children’s drawings, gifts received from children and
other miscellaneous staff collected by me and writings
and drawings produced by me returning multiple times
to the rescarch materials during diffractive readings. |
follow how material agency operates within my research
assemblage and scarch for entanglements that glow

(MacLure 2013), by which | mean those materials and
moments that draw my attention and create something
new. My diffractive reading is guided by my three
research questions: How does the philosophical concept
of lines of flight unfold through multimodal artistic
approaches? How might this understanding support
educators’ work in practice? What kinds of pedagogical
tools that combine dancing and drawing emerge during
the process? I narrate the research process by focusing
on three translations that have moved my understanding
of the concept of lines of flight. These translations are
from textual to visual - drawing the lines of flight; from
visual to embodied - dancing the lines of flight; and from
embodied to entangled - becoming with lines of flight in/
through dancing-drawing assemblages.

The First Translation: From
Textual to Visual - Drawing the
Lines of Flight

Here, I share my process of planning and implementing
the Kddnndksid - Transpositions rescarch event, which
followed the fieldwork 1 conducted in a Helsinki City
Early Childhood Education and Care setting from
October 2019 until the Covid-19 pandemic interrupted
the work in March 2020. My aim in designing the
event was to translate some of the key experiences and
insights gained during the fieldwork for presentation at
the research event, which was pre-examined as part of
my doctoral work. The research event occurred under
pandemic restrictions, which significantly guided the
practicalities and limited the number of participants
to one or two children at a time, with one adult
accompanying them. The concept for the Kddnndksid
- Transpositions rescarch event was my own, but the
initial idea of involving children in the events creation
materialised through collaboration with my four- and
nine-year-old children - the only children with whom |
could work during the pandemic isolation. The event was
built as a construction site that contained the features
of a dance workshop, an interactive installation and a
dance performance.

Preparing for the Kddnndksid - Transpositions
rescarch event, | shifted between planning, reading
theories and writing about my goals concerning the
event, repeatedly returning to the fieldwork through
my research materials. The concept of lines of flight



from Deleuze and Guattari (1987) seemed to come
across frequently as 1 read theories of posthuman and
new materialist childhood studies and ‘thinking with’
(Jackson and Mazzei 2023), for example, Diaz-Diaz and
Semenec (2020), Malone et al. (2020), Myers (2019) and
Rautio and Stenvall (2019). L attended Thousand Plateaus
(Deleuze and Guattari 1987) to better understand the
concept, starting with the foreword. There, according
to Massumi (Deleuze and Guattari 1987, xvii), who
translated the work from French to English, the concept
of ‘flight’ bears meanings for flecing or escaping, as well
as for flowing and leaking. Diffracting through this
thought, I revisited my working diary from the fieldwork.
Suddenly, my drawing (Picture 1), which unfolded at the
daycare w hen my thoughts were stuck, started to glow
(\lad ure 2013) and drew my attention.
October 29, 2019
Day 3/46 of fieldwork
Academic year 2/8 of the doctoral project

Picture 1: The trajectories of my thoughts today. Drawing and
photo: Tuire Colliander.

This drawing originally emerged as a creative form
of writing when words were not enough to convey my
fecling of being stuck in my thinking, as I was planning
how to conduct the movement practices with the
children. Now, reviewing the drawing by thinking with
the concept of lines of flight made the emergence of the
phenomenon of lines of flight as a new understanding
and visual translation evolved in my working diary
(Picture 2).

Even though my professional education has been in
dance, and drawing has never been my passion or even
an interest, | have been surprised by how integral and
significant drawing has become during my doctoral
process. Both drawings presented here are connected
with an intense experience of not working with drawing

Picture 2: A visual translation of the line of flight diffracted
with Massumi (Deleuze and Guattari 1987, xvii). Drawing
and photo: Tuire Colliander.

as an individual human being with an intentional idea
but rather using drawing as an cxploratory mode, not
knowingor controllingwhercit mightlead. Tervahartiala
(2022, 333) articulated this kind of exploratory drawing
as a form of meaning-making that does not occur as a
bilateral process between the drawn and the drawing
but as an investigation with the drawing as a non-human
other and a companion.

The Second Translation: From
Visual to Embodied - Dancing
the Lines of Flight

At the Kddnnoksid - Transpositions rescarch event, the
concept of lines of flight was explored with children,
supporting my aspirations of rescarching aith children
rather than on them and engaging them in my research
in multiple ways. Taking a participatory approach, I
wanted to recognise and value the children’s essential
contribution as co-producers of my research and to
support the complexity of knowledge produced as a
community (Gibbons and Nikolai 2019; Reason 2010;
Tisdall 2015). First, I briefly introduced the concept’s
philosophical origin in a way that I considered
relevant to the four- to six-year-old participants and
the accompanying adults, followed by re-creating the
original drawing from the fieldwork and layering it with
an escaping red line as a line of flight (PlLtur‘L 3).

Picture 3: The layered drawing. Drawing and photo: Tuire
Colliander:



Picture 4: Part of the collective artwork assembled from the lines drazon on the papers.
Drawings: Participants. Photo: Tuire Colliander:

The participants were invited to create lines of escaping
thoughts on paper, which were then translated into
movement, with a live electric guitar musician creating
a translation into sound. After the dancing, the papers
were attached to a collective artwork on the studio wall,
which expanded during the event (Picture 4).

The process of simultancous translation of the drawn
lines into movement and sound led to a line-body-
sound-space entanglement that felt like an ongoing
becoming with all the participating agencies rather
than a representation of an intentional interpretation
of the visual image in dancing. As I analysed the video
footage from this moment, I found sections in which
only the participants were visible. Still, there were
momentary sensations of secing ‘me’ through ‘them’
in the participants” movements, not as a reflection but
rather as an emerging diffraction of ‘us” as a constant
becoming. Engdahl et al. (2022) explored assignments of
mirroringin their dance pedagogical rescarch, reporting
experiences of not knowing who was leading and
mirroring, seeing one’s movements through someone
else’s body and not achieving a sensc of ownership of the
dance in their article. This is in line with my experience
of movement produced not as belonging to anyone but as
emerging in our intra-action.

Surprisingly, this exploration of dancing the
concept of lines of flight unfolded first and foremost
as an embodicd experience of intra-action - another

theoretical key concept in this research. In addition,
multiple creative ways to engage in the process of
translating the line into movement emerged. For
example, dancing could stem from forming the shape of
the line(s) with onc’s body, translating the form or the
visual quality of the line into movement or creating a
route in space by using the line as a map or trajectory
for approaching the space. These translations of
embodied multimodal meaning-making gave rise to not
only thinking with the philosophical concepts but also
dancing with them, leading to the next lines of flight,
focusing the dancing-drawing approaches to exploring
the acts of drawing and dancing as intertwined.

The Third Translation:

From Embodied to Entangled -
Becoming with Lines of Flight
in/through Dancing-Drawing
Assemblages

After exploring the concept of line of flight at the
Kddnnoksid - Transpositions rescarch event, my interest
in drawing as a dance pedagogical tool became more
focused on the intra-action between the drawn lines and
the dancing bodies. I explored different techniques for
utilising drawn lines and movement during a series of
workshops centred on the first iteration of the children’s
thesis, known as the prototype, which will accompany
my academic thesis (Picture 3).



April19, 2023
Prototype workshop 4/11
Academic Year 6/8 of the doctoral project

We dance using touch as an impulse into movement.
One child sits apart, arms around their legs. | perform
a dance movement, landing beside them, hoping that
my outstretched palm invites them to join in dancing. |
recall using this gesture during fieldwork when a child
struggled to create dance movements. | approached them
with an open palm, inviting them to touch it. The touch
gace me an impulse to dance. After a few repetitions, the
touch became a reciprocal invitation, encouraging the
child to create movements. Now, 1 sit beside a reluctant
child who clearly rejects me, annoyed and upset by my
close presence. Unable to further negotiate participation
in dance, 1 join the group instead. Later, we gather in a
circle with our prototypes, inviting the group to draw
lines on the pages, imagining the markers as acroplanes
taking off the paper and flying routes in the air. The
previously reluctant child is now participating eagerly.

The Segni mossi project (Segni mossi, n.d.) encouraged
me to view the potential of the drawn line as a
generative element rather than a representative figure.
Simultancously, the act of drawing became merely a trace
of a morethan-human moving-drawing assemblage,
freeing it from the habitual skill-focused evaluation
orientation. Furthermore, thinking about subjectivitics
through more-than-human assemblages shifted the focus
of individual children into more complex entanglements
with other human and more-than-human bodies.

In practice, working with the entanglements of
dancing-drawing assemblages may be approached
in various ways. For instance, the explorations might
have begun with movements translated into lines after
dancing or during the dance while collaborating with
a partner to provide documentation. The documented
line, or part of it, served as an impulse for further
dancing. Sometimes, the lines have been drawn first,
for example, to create a score for choreography. Lines
drawn during the dancing, as traces of the movements,
often inspired rich verbal and embodied interpretations
and further discussions with the participants. The
translations between the verbal, the embodied and the
visual representations showed a capacity to break the
barriers between language, body and the visual.

(In) Conclusion

In this article, 1 shared how researching the coneept
of Tines of flight has given rise to various innovative
methodological ways of combining dancing and drawing
in carly childhood dance pedagogical practices through
multiple examples of dancing-drawing assemblages.
I conclude by highlighting the key insights and their
importance in fostering new educational opportunitics.

Dance pedagogical learning events with children
typically occur in ‘the flux of constantly re-materializing
posthuman child bodics’ (Land 2022, 74) and contain an
overflow of embodied thinking and emerging creative
ideas. During the fieldwork, | constantly experienced
this kind of enthusiastic, high-energy participation,
which seemed to immediately find and cross the borders

Picture 3:

Traces of the markers taking off
Sfrom the prototypes. Drawings: Tuire
Colliander and the participants.
Photo: Tuire Colliander:
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I had tried to create for safe working. Numerous
simultaneously shown and verbalised ideas gave the
impression of individualistic random pathways rather
than a collective focus on a shared process. From these
experiences, the drawing displayed in Picture 1 was
created because | felt my paths forward were overly
reliant on strictly controlled adult-led methods, that 1
have been critical of. While I support the implementation
of safety regulations in dance education, I also advocate
for educators to provide greater opportunities for
spontaneous engagement and unexpected outcomes.
Hence, finding the right balance between freedom and
rules is a continuous and context-dependent journey.
An essential insight into the nature of the lines of flight
is that even adultled practices and firm guidclines
governing learning activities, which may seem to inhibit
the emergence of lines of flight, can simultancously
‘create a coherent space in which the new can emerge’,
asarticulated by Davies (2014, 8).

Taking dance improvisation as the starting point
for dancing and the primary tool for guiding emerging
learning events opens a feasible avenue for ‘collaborative
invention and creation among children and teachers’,
as articulated by Lenz Taguchi (2010, xiv). The second
translation shows how the shared research experiment
transforms  the relationship between the  dance
pedagogue-dancer-researcher and the participants,
leading to a learning partnership (Martin et al. 2018).
This connects with Land’s (2022, 77) thoughts on how
‘improvisational, responsive moving is an act of world-
making, of reciprocity in motion, and of vulnerability
through movement’. This is another way of expressing
that dance has a deep cthical dimension, as it cultivates
response-ability among educators and students, where
moving is an act of living in a world together with
our human and more-than-human companions. From
this viewpoint, the dancing in the sccond translation
invites us into a shared vulnerable state, moving
without knowing who is leading or being able to
predict where the movement will take us. This blurs
the boundaries between dancing and thinking bodics,
allowing a line of flight to emerge, as I see the moment
as an embodied experience of intra-action, revealing
unexpected directions in intra-active and emergent
dance pedagogics.

I view dance as a powerful method of embodied
learning that has great potential to support diverse

learners. Therefore, 1 am interested in contributing
to teaching methods that promote more inclusive,
participatory forms of dance education. According to
Lenz Taguchi etal. (2016), collective dance improvisation
creates movements that allow children to engage in and
become part of a shared body - an assemblage - that is
not made up of structured and functional components.
Instead, the assemblage represents a collection of acts,
performances, moments and functions that together
form a body. Similarly, duc to the growing diversity in
carly childhood education and care, the assemblage of
creative methods used in dance improvisation should
be diverse and include multimodal strategies. In this
way, it becomes possible to expand the potential entry
points and modes of participation to meet and respect
the needs and interests of diverse groups of children.
An example of such an entry point was made visible in
the third translation, when one participant shifted from
reluctance to active participation through an alternative
pedagogical pathway. Through the practical research
experiences shared in this article, it becomes evident
that working with dancing-drawing assemblages may
shift communication beyond linguistic, embodied and
visual boundaries, Lnabhng, the use of onc’s different
competencies and engaging playfully with varying forms
of expression.

In this article, I showed how understanding the
lines of flight as a phenomenon can encourage dance
educators to create spaces to engage in curious and
playful experimentation, appreciate unexpected ideas
and consider them to offer feasible paths to follow.
Exploring the philosophical concept through thinking
and dancing with theory opens exciting opportunities
for embodied learning for all ages. Dancing with
theory encourages thinking with the whole body and
through movement to foster rich and diverse artistic
experiences for children. Potentially, this would allow
diverse children to fully engage their creative potential
in dance, acknowledging the differences in embodied
thinking. Thus, I claim that through drawing-dancing
approaches, dance may become multimodal meaning-
making by which the focus shifts from the individual
body’s intentions to the more-than-human assemblages
and their entanglements. At best, beautiful dances may
emerge through the interplay between bodies, music/
sound, pens, paper and spaces as both physical and social
environments.
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