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Abstract

Children gifted for music are often described as possessing heightened perceptual and
sensory abilities, yet little is known about how these abilities are understood within different
family contexts or how giftedness is experienced as an identity. This mixed-methods study
examined alignment between gifted children’s and parents’ perceptions of children’s
mental-perceptual abilities, the role of parental musical background, and how giftedness
is explained and emotionally negotiated. Twenty-two children identified as gifted for
music and 25 parents completed a survey based on Gagné’s Differentiated Model of
Giftedness and Talent assessing six mental-perceptual abilities, followed by semi-structured
interviews. Quantitative analyses revealed a strong positive association between child and
parent ratings, alongside a consistent tendency for parents to provide higher evaluations.
Parental professional musical background did not significantly moderate alignment but
was associated with greater variability in both children’s and parents’ ratings. Qualitative
findings indicated shared experiential understandings of ability across families, alongside
systematic differences in evaluative frameworks: musician parents more frequently drew
on technical, comparative, and training-based standards, whereas non-musician parents
relied on affective and everyday observations. Children across contexts often expressed
modesty or ambivalence toward being labeled gifted, while parents balanced pride with
concern about pressure. Overall, perceptions of mental-perceptual ability emerged as
relationally constructed within family environments that shape how musical giftedness is
recognized and supported.

Keywords: family environment; giftedness identification; mental-perceptual abilities;
mixed-methods research; musical giftedness; music education; parent—child perceptions;
talent development

1. Introduction

Giftedness is increasingly understood as a domain-specific and developmental phe-
nomenon shaped by the dynamic interaction between individual predispositions and
environmental influences (Gagné, 2004, 2021; Subotnik et al., 2011, 2023; Kuznetsova et al.,
2024). Contemporary models of talent development emphasize that exceptional perfor-
mance does not emerge solely from training or opportunity but is rooted in underlying
natural abilities that provide the foundation for later expertise. In the domain of music,
these early predispositions are often described in terms of heightened perceptual sensitivity,
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refined auditory discrimination, and advanced sensory—motor coordination (Hallam, 2010;
McPherson & Williamon, 2006). Such characteristics are frequently noted by teachers
and parents of highly able young musicians and are embedded in theoretical accounts
of musical giftedness, including Gagné’s Differentiated Model of Giftedness and Talent
(DMGT), which conceptualizes sensory and perceptual capacities (i.e., vision, hearing,
smell, taste, touch, proprioception) as core natural abilities that can be transformed into
observable musical talent (Gagné, 2021; see also, VanTassel-Baska, 2022). Despite this
theoretical recognition, the ways in which these foundational abilities are perceived and
understood within children’s everyday developmental contexts—and how relational and
socio-emotional factors shape these perceptions—remain insufficiently explored as argued
in recent studies (Lépez—fﬁiguez & McPherson, 2023; see also, Tirri & Margrain, 2023).

1.1. Mental—Perceptual Foundations of Musical Giftedness

Research in music psychology and cognitive neuroscience has long suggested that
musical development is grounded in domain-relevant perceptual and sensory capacities.
Auditory discrimination, fine-grained pitch perception, temporal sensitivity, and sensori-
motor integration have been identified as foundational mechanisms supporting musical
learning and performance (e.g., Levitin & Tirovolas, 2009; Zatorre et al., 2007). Beyond
audition alone, multisensory processes—including visual monitoring, tactile feedback, and
kinaesthetic awareness—contribute to instrumental control and expressive performance
(e.g., Keller, 2012; McPherson & Zimmerman, 2011). These perceptual and bodily systems
allow young musicians to map sound, movement, and intention into coordinated action,
particularly during sensitive developmental periods (e.g., Habibi et al., 2018).

While such capacities are well documented in expert performers and adult musicians,
far less is known about how these abilities are experienced, recognized, and described by
children themselves during earlier stages of development. Even less attention has been
given to how parents perceive these same foundational abilities, despite their central role
in shaping children’s learning environments, opportunities, and self-concepts (McPherson,
2009; Kuznetsova et al., 2024). This gap is particularly relevant for children identified as
gifted for music, for whom early perceptual sensitivities may represent both developmental
strengths and sources of emotional or sensory intensity. Recent work advocates examining
these experiences through relational and ethical lenses, highlighting the importance of care
and socio-emotional support in nurturing musical talent (Lopez-Tniguez & McPherson,
2023, in press; Lopez-Iiiguez, 2024).

While audition is central to musical functioning, the Mental-Perceptual Domain in
Gagné’s DMGT is not limited to domain-specific musical skills but refers to broader biolog-
ically rooted perceptual sensitivities that may support talent development across domains.
From this perspective, sensory modalities such as smell and taste are not conceptualized
as musical abilities per se, but as indicators of heightened perceptual responsiveness and
sensory differentiation. Research in developmental psychology suggests that generalized
sensory sensitivity may be associated with enhanced attentional focus, aesthetic respon-
siveness, and embodied awareness, all of which can indirectly support musical learning
and expressivity. Including smell and taste within the Mental-Perceptual Domain therefore
aligns with DMGT’s emphasis on natural abilities as foundational resources, rather than as
direct predictors of domain-specific performance.

1.2. Perceptions of Ability and the Role of the Family

Although the cognitive and sensory foundations of musical development have been
widely examined, considerably less attention has been given to how giftedness is socially
recognized and experienced and discussed within families, and how these abilities are
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perceived by the children who possess them and by the parents who support their develop-
ment. Perception of ability is not a neutral reflection of competence but a psychologically
and socially constructed process that shapes motivation, identity formation, and emotional
well-being (e.g., Eccles & Wigfield, 2002; Harter, 2012). For children identified as gifted for
music, awareness of heightened perceptual sensitivity may influence how they understand
themselves, how they interpret feedback from others, and how they navigate expectations
associated with giftedness labels (see further, Freeman, 2010; Subotnik et al., 2023).

At the same time, parents play a pivotal role in contributing to family narratives
around children’s abilities and identities through their interpretations, language, and
educational decisions, thereby influencing both opportunity structures and self-concept
development (McPherson, 2009; Pomerantz et al., 2012; Lépez—fﬁiguez & McPherson, 2023).
However, research rarely examines whether children’s self-perceptions of foundational
abilities align with parental perceptions of those same traits. Misalignments may have
meaningful implications, potentially contributing to overestimation, underestimation, or
pressure dynamics within the family context. Understanding this perceptual alignment
is therefore essential not only for models of talent development (Gagné, 2021; VanTassel-
Baska, 2022) but also for supporting ethical and caring family interactions around giftedness
(Lopez-Thiguez, 2024).

1.3. Family Background, Identification, and Reactions to Giftedness

Giftedness does not develop in isolation but is interpreted, supported, and sometimes
amplified within family contexts. Parents are often the first to notice signs of exceptional
musical potential, and their interpretations influence access to instruction, practice struc-
tures, and specialized educational pathways (McPherson, 2009; Sosniak, 2006). However,
families differ in their familiarity with musical training and professional artistic cultures.
In households with musician parents, children may be exposed to richer musical environ-
ments and more nuanced language for describing sensory and perceptual experiences,
whereas non-musical families may rely more on institutional feedback when identifying
giftedness (see further, Lopez-Ifiguez & McPherson, 2025).

These contextual differences can be associated not only opportunities but also the
narratives constructed around a child’s abilities. Moreover, being labeled as “gifted”
introduces social and emotional dimensions: children may experience pride, pressure,
confusion, or reluctance depending on how the label is communicated and interpreted
within their immediate environment (Freeman, 2010; Subotnik et al., 2011, 2023). Recent
empirical research in gifted music education emphasizes the importance of ethical, caring,
and supportive practices for sustaining motivation, well-being, and identity development
(Juntunen & Lépez-Thiguez, 2025; Lépez-Iiiguez & McPherson, 2023, in press). Despite the
centrality of these processes, little research has examined how family background relates to
the perception of foundational mental-perceptual abilities, nor how children and parents
jointly make sense of giftedness identification.

1.4. Aims of the Study and Research Questions

To address these gaps, the present study adopts a convergent mixed-methods design
to examine gifted children’s self-perceptions of their mental-perceptual abilities alongside
parental perceptions of those same abilities across diverse family backgrounds. Quan-
titatively, the study investigates the degree of alignment between children’s self-ratings
and parental evaluations of mental-perceptual abilities. Qualitatively, it explores how
children explain their giftedness, how they react to being labeled as gifted, and how parents
construct narratives around their child’s abilities. By integrating perceptual, relational, and
interpretive dimensions, this study aims to deepen understanding of how foundational
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abilities are not only developed but also socially and ethically understood within families
supporting musically gifted children (Lépez-Tniguez, 2024; in general education, see also
VanTassel-Baska, 2022).

Gifted children’s self-perceptions of their mental-perceptual abilities do not exist in
isolation; they are shaped by parental expectations, social comparisons, and the relational
contexts in which children develop (e.g., Gagné, 2004, 2021; Hallam et al., 2012). These
contexts are not only developmental but also relational in nature, involving processes of
recognition, valuation, encouragement, and regulation. Such dynamics inevitably carry
ethical dimensions, as they shape how children experience ability, responsibility, and
expectations in daily life. Although the present study is grounded in a developmental
model of giftedness and does not adopt a care-ethical framework as an analytical approach,
scholarship in care ethics provides a broader conceptual backdrop for understanding
why attentiveness, responsiveness, and relational responsibility matter in educational and
familial contexts (Gilligan, 1982; Noddings, 2013; Tronto, 1993; in gifted education, see,
Slote, 2013; Lépez-Thiguez & McPherson, 2023).

Thus, the study asks:

1.  To what extent do children gifted for music and their parents align in their perceptions
of the children’s mental-perceptual abilities?

2. Does parental musical background influence these perceptions or the degree of parent-
child alignment?

3.  How do children explain their giftedness for music and describe their emotional
reactions to being identified or labeled as gifted?

4. How do parents interpret their child’s giftedness for music, and how do they describe
their emotional responses to this identification?

5. Do they use different reference points, standards, and comparison logics when evalu-
ating the same abilities?

Together, these questions address a central concern: how mental-perceptual abili-
ties and giftedness are perceived, interpreted, and emotionally negotiated within family
contexts. The questions are addressed exploratorily, without presuming causal or develop-
mental direction.

2. Materials and Methods
2.1. Research Design

This study employed a convergent mixed-methods design (Creswell & Plano Clark,
2017), integrating quantitative survey data with qualitative interview narratives to explore
perceptions of mental-perceptual abilities in children gifted for music. Quantitative mea-
sures allowed for statistical examination of alignment between child and parent perceptions,
while qualitative data provided insight into participants’ justifications, interpretations of
giftedness, and reactions to being labeled as gifted. Combining these approaches enabled
a holistic understanding of both the measurable alignment and the subjective meanings
associated with giftedness, across families with differing musical backgrounds.

2.2. Participants, Contexts, and Procedures

A total of 47 voluntary participants were recruited via convenience sampling, with
informed consent obtained from all adult participants and, in the case of children, from
their parents or legal guardians. Recruitment was facilitated by relevant department staff,
without the researcher accessing participants’ contact information directly.

The sample included 22 highly gifted children (age range: 9-17 years, M = 14.5,
SD = 2.43; 11 girls, 11 boys) enrolled in highly selective specialist music programs, conser-
vatories, or advanced community music schools, recognized for their rigorous standards
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and emphasis on high musical achievement. Admission was based on demonstrated
musical aptitude—assessed primarily through a performance examination, and in some
cases supplemented by sight-reading, improvisation or composition tasks, and/or an in-
terview on motivation to play music—high performance potential, and/or a giftedness
identification established through standardized testing.

Children played a range of instruments typical of the classical tradition, including
flute, clarinet, bassoon, violin, viola, cello, piano, percussion, trumpet, and voice. Children
displayed a wide range of individual characteristics beyond music, including multilingual-
ism, high-level achievement in national-level competitive sports, and advanced abilities
across multiple domains, suggesting patterns of multipotentiality. Several children reported
intense, sometimes highly specific interests in areas such as biology, philosophy, mathemat-
ics, literature, or politics. Personality profiles were equally diverse, ranging from marked
shyness and social reserve to pronounced openness, expressiveness, and talkativeness.

Twenty-five parents (age range: 4062 years, M = 48, SD = 6.26; 15 women, 10 men)
participated, generally as a single parent per child, with both parents attending the in-
terview together in three cases. Families included both musical households (at least one
parent with professional musical training or occupation) and non-musical households.

Children participated in interviews individually, except in one context where a de-
partment staff member was present due to internal safeguarding measures concerning
minors. Data were collected across five diverse national contexts reflecting variation in
geographic location, economic conditions, educational systems, cultural approaches to
music education, and societal support for gifted children. Due to the high public profile of
the specialist programs involved and the small, potentially identifiable population of par-
ticipants, specific countries and institutions are not disclosed. Pseudonyms were assigned
to all participants. Background information, including parental education, musical experi-
ence, and the child’s primary instrument, was recorded to explore contextual influences on
perceptions of mental-perceptual abilities.

The first author traveled to each context to conduct all interviews. The interviews
reported here were part of a larger study; for the purposes of the present analysis, interview
segments ranged from approximately 20 to 30 min per participant, though most full
interviews lasted 1-1.5 h. In each context, the researcher stayed several days, pacing data
collection to 2-3 interviews per day, with sufficient rest to maintain focus. Data collection
ceased once thematic saturation was achieved.

2.3. Measures for Data Collection
2.3.1. Mental-Perceptual Domain Survey

The survey has been constructed from Gagne’s DMGT, establishing six indicators
within the Mental-Perceptual Domain. Importantly, the survey captures participants’
perceptions of these abilities rather than objective measures of the abilities themselves. In
line with the aims of this study, the instrument was therefore used to explore how children
and parents interpret and describe perceived sensory strengths in everyday life rather than
to assess underlying perceptual capacities directly. Items addressed the five senses and
proprioception. Wording was adapted according to respondent group: children evaluated
their own abilities in the first person, whereas parents evaluated their child’s abilities in the
third person. The items were:

1. Thave/My child has excellent eyesight (MP1);

My /My child’s listening and hearing are good (MP2);
I'have/My child has a highly sensitive sense of smell (MP3);
I'have/My child has a refined sense of taste (MP4);

My /My child’s sense of touch is sensitive (MP5); and

SN
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6. My/My child’s sense of movement and action in any space is great (MP6).

Because the items represent broad sensory modalities rather than domain-specific
musical skills, the scale should be understood as an exploratory proxy for perceived sensory
sensitivity, consistent with the DMGT conceptualization of generalized perceptual aptitudes.
It does not constitute a validated psychometric measure of musical perceptual ability.

Each item was rated on a 3-point Likert-type scale, punctuating negative answers
as 1, indecisive replies as 2, and positive responses as 3. This decision was made on the
basis of Takada et al. (2023) who argue that children tend to think concretely about their
personal experiences, so they often choose points at the extremes of a Likert-type scale.
An Exploratory Factor Analysis was conducted only as an initial descriptive check of item
behavior. Given the small sample size, the results should be interpreted cautiously and are
not intended as a formal validation of the scale.

According to the Exploratory Factor Analysis, which reports preliminary findings,
the Kaiser-Meyer-Olkin Coefficient was equal to 0.62 (p < 0.001; Field, 2000). Most of
the factor loadings displayed practical significance (see Table 1; Hair et al., 2014), as only
one item indicated values below 10.30, which was still incorporated into the model to
thoroughly comply with the Mental-Perceptual Domain proposed by Gagné. This item
collects data about listening and hearing abilities, which have a clear relevance in musical
contexts, so it is required to refine future versions of the survey for understanding particular
differences between listening and hearing in musical learning. The survey achieved internal
consistency (« = 0.74), which is acceptable (Davenport et al., 2015). The Average Variance
Extracted (AVE) supported the internal consistency because items converged with the
factor (Sun et al., 2022). Subsequently, the model was defined as a parametric test because,
according to Vild and Bisquerra (2014), homoscedasticity and homogeneity of media are
enough to assume data follow a normal distribution.

Table 1. Factor loadings and percentage of variance in the survey items.

Item Factor Loadings (MP)
MP1: I have/My child has excellent eyesight 0.57
MP2: My /My child’s listening and hearing are good 0.12
MP3: I have/My child has a highly sensitive sense of smell 0.81
MP4: I have/My child has a refined sense of taste 0.84
MP5: My /My child’s sense of touch is sensitive 0.49
MP6: My /My child’s sense of movement and action in any 0.46
space is great ’

Cronbach Alpha 0.74
AVE 0.64

Extraction Method: Maximum Likelihood. Rotation Method: Promax with Kaiser Normalisation.

2.3.2. Semi-Structured Interviews

To complement the survey data, semi-structured interviews were conducted with each
participating child and one or both of their parents'. The interviews were designed to
explore how participants understood and explained the survey responses, how giftedness
for music was identified and interpreted, and how children and parents experienced being
described or labeled as gifted.

Interview prompts invited participants to elaborate on their ratings for the survey
items (e.g., “Can you tell me a bit more about your answers?”), describe the child’s musical
development and abilities, and reflect on emotional and social experiences related to
musical giftedness identification and recognition. Children were also asked about their
feelings regarding praise, expectations, and the term “gifted,” while parents were invited
to discuss their interpretations of their child’s abilities, hopes, and concerns.
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Interviews were conducted individually with children and parents, audio- and video-
recorded, to capture both verbal and gestural data relevant to the emotional grounding of
participants’ responses, and were transcribed verbatim and stored securely. Identifying
details were removed during transcription, and participants were assigned anonymized
identifiers linking each child with their corresponding parent. The interviews provided
narrative material that contextualized the quantitative ratings and illuminated how per-
ceptions of mental-perceptual abilities and giftedness are constructed and emotionally
experienced within family contexts.

2.4. Quantitative Data Analysis

Using SPSS 29, the following two variables concerning the Mental-Perceptual Domain
(MP) were constructed:

1.  Mental-Perceptual Domain of Children (MP Children).
2. Mental-Perceptual Domain of Parents (MP Parents).

Considering this, a Pearson correlation was applied to analyze the direction and mag-
nitude of association between children and parents according to their respective variables
(Abu-Bader, 2016), as the coefficient could range from —1 to +1 (Sheskin, 2011). A negative
value implies inverse direction between children and parents, whereas a positive coeffi-
cient indicates associative consistency between the two groups. Later, a paired-sample
t-test was conducted to evaluate univariate statistics, a paired sample correlation between
children and parents in accordance with their Mental-Perceptual Domain variables, and
effect sizes through Cohen’s d (Williams & Bornmann, 2014) and Hedges’ correction
(Clark-Carter, 2024).

Subsequently, differences between MP Children were measured through independent-
sample t-tests, considering the following distinctive factors: age and sex of students; age
and sex of parents; musical instrument practiced by the learner; university degree of parents
(if any); national context; and professional background of parents as musicians (if any).
At this point, differences were analyzed first through univariate statistics, followed by a
Levene test to compare variances between the two children’s groups (Verma & Abdel-Salam,
2019). Those procedures were applied again, comparing both groups of parents.

Finally, a Between-Subject Effects Test was conducted to evaluate the statistical influ-
ence of parents on children in terms of the Mental-Perceptual Domain variable, considering
the professional background of parents as a fixed factor. The variance was estimated
through R-squared, as it is defined as a procedure that combines elements of the analysis
of variance and regression (Denis, 2018). Importantly, this measure is interpreted only in
terms of plausibility, as R-squared is unstable for small sample sizes.

Because of the limited sample size, all statistical analyses are interpreted exploratorily
rather than inferentially, and the results should be viewed as indicative patterns rather than
stable population estimates.

2.5. Qualitative Data Analysis

Qualitative data were analyzed using ATLAS.ti v.25, following a reflexive thematic
analysis approach (Braun & Clarke, 2006) that combined deductive and inductive coding.
The analysis was guided by the conceptual framework presented in the Introduction, which
integrates Gagné’s (2021) Differentiated Model of Giftedness and Talent (DMGT) with
relational perspectives on the interpretation of ability.

An initial deductive coding structure was developed to reflect three analytic dimen-
sions central to the research questions:

1.  Alignment of perceptions: expressions indicating agreement, partial agreement, or
divergence between children’s and parents” views of the child’s abilities.
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2. Attributions of giftedness: explanations referencing innate predispositions, practice
and effort, environmental exposure, parental influence, or teacher support.

3. Evaluative and emotional framing: language reflecting confidence, modesty, uncer-
tainty, pride, pressure, or ambivalence about being perceived as gifted.

During coding, additional inductive subthemes were generated to capture unantici-
pated nuances in how participants described sensory awareness, musical learning, and the
social meaning of giftedness. Coding focused on patterns of explanation and interpretation
rather than assessing the objective accuracy of perceptions. Particular attention was paid
to differences in evaluative frameworks used by families with and without professional
musical backgrounds. Rather than comparing individual cases, the analysis examined
how families described and justified their perceptions, allowing identification of broader
patterns of variability in interpretive standards and emotional positioning.

To enhance analytic credibility, coding decisions were revisited iteratively during
the analysis process, and emerging themes were compared across interviews to ensure
consistency of interpretation. Reflexive memos were used to document analytic decisions
and to maintain awareness of the first author’s interpretive position.

2.6. Mixed-Methods Approach

In line with the convergent mixed-methods design (Creswell & Plano Clark, 2017),
quantitative and qualitative data were analyzed separately and integrated during inter-
pretation. Statistical analyses established the degree of alignment between children’s and
parents’ perceptions of mental-perceptual abilities and examined the influence of parental
musical background. Qualitative findings were then used to contextualize and explain
these patterns by illuminating how participants interpreted ability, constructed narratives
of giftedness, and emotionally experienced recognition.

Integration occurred at the level of joint interpretation, where qualitative themes were
mapped onto quantitative trends. For example, shared experiential descriptions of musical
behavior helped explain the strong parent—child correlations, while children’s expressions
of modesty and discomfort with praise provided insight into their comparatively lower
self-ratings. Greater variability observed in families with musician parents was interpreted
alongside qualitative evidence that these parents often drew on multiple technical or
professional standards when evaluating ability.

Through this integrative process, the qualitative data did not serve to validate or
challenge the statistical results, but rather to deepen understanding of the relational and
interpretive processes underlying perceptions of mental-perceptual abilities in children
gifted for music.

2.7. Ethics

The ethicality of this study was reviewed by the University of the Arts Helsinki
Ethical Review Committee on 28 April 2023. The study adheres to the ethical principles of
research in the humanities and social and behavioral sciences issued by the Finnish National
Board on Research Integrity (TENK). Transcription of data followed pseudonymization
techniques, masking and/or removing geospatial, institutional, and personal identifiers,
and complied with the General Data Protection Regulation. The study was designed
with careful attention to voluntary participation and informed consent, ensuring that no
sensitive personal information was requested from participants.
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3. Results
3.1. Quantitative Results

MP indicated positive and moderate correlations between children and parents, with
statistically significant magnitudes (see Table 2). These outcomes disclosed that children
and parents have similar visions regarding the domain skills achieved by the former.

Table 2. Correlations between MP Children and MP Parents, using Pearson’s correlations.

MP Children  MP Parents

MP Children  Correlation coefficient 1.000 0.586 **
Pearson 1 (N =22) Sig. (2-tailed) <0.004
MP Parents Correlation coefficient 0.586 ** 1.000
(N =22) Sig. (2-tailed) <0.001

**, Correlation is significant at the 0.01 level (2-tailed).

Subsequently, a paired-sample t-test disclosed a statistically significant and moderate
positive correlation between MP Children and MP Parents (see Table 3). So, if children
tend to achieve high scores in the variable, it is plausible that their parents also rate them
favorably, again revealing an associative consistency.

Table 3. Paired Samples Correlations between MP Children and MP Parents.

Significance
N  Correlation Sig. (1-Tailed) Sig. (2-Tailed)
Pairl  MP Children & MP Parents 22 0.586 0.003 0.006

Effect sizes were large (see Table 4), which is in line with the tendency that small
samples used to have large effect sizes (Abu-Bader, 2016). However, in small samples and
restricted rating scales such values may be inflated and should therefore be interpreted with
considerable caution, as they may reflect sample-specific variation rather than population-
level effects. This makes it plausible that children and parents differ significantly in their
perceptions to assess the development of the Mental-Perceptual Domain. In addition, the
significant negative confidence intervals indicate that children’s scores were lower than
those reported by their parents, which is consistent with the mean (see Table 5).

Table 4. Paired Samples Effect Sizes regarding MP Children and MP Parents.

95% Confidence Interval

Standardizer* Point Estimate Lower Upper
Pair 2 MP Children & MP Cohen’s d 2.365 —0.653 —1.109 —0.185
ar Parents Hedges’ correction 2.454 —0.630 ~1.069 —0.179

2 The determinator used in estimating the effect sizes. Cohen’s d uses the sample standard deviation of the mean
difference. Hedges’ correction uses the sample standard deviation of the mean difference, plus a correction factor.

Table 5. Paired samples statistics in MP Children and MP Parents.

X 2 0—)'(
Pair 1 MP Children (N = 22) 13.82 2.403 0.512
air MP Parents (N = 22) 15.36 2.752 0.587

Using independent-sample t-tests, significant differences were observed only in the
factor related to the professional background of parents as musicians, considering the
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Mental-Perceptual Domain variable for both children and parents. Specifically, children
familiarized with musicians’ parents achieved better means than the other kids, but their
dispersion duplicates the value obtained by the other group (see Table 6). Therefore,
results suggest that children can access more musical experiences when their parents
work professionally as musicians; however, the high dispersion also reveals that these
experiences may be diverse, depending on the musical involvement promoted at home.

Table 6. Group Statistics in MP, according to the Variable ‘Background of Parents as Musicians.

1
Q
Q

Parents as Musicians (If Any) N «
. No musician’s parent 13 13.46 1.450 0.402
MP Children -----------“—---- - - - - - - - —-—-—- - - - - - - - - —————-
Musician’s parent 9 14.33 3.391 1.130
Not musician 13 15.69 1.702 0.472
MPParents -- - - - - - - - - - - - - - - - oo
Musician 9 14.89 3.887 1.296

In turn, non-musicians’ parents reached greater means than musicians’ parents, ob-
taining also a lower dispersion and a more precise estimation of the mean. The scores
from parents who are not musicians were consistent with those obtained by their children,
even when these parents have a slight tendency to overestimate their children’s Mental-
Perceptual Domain. That being said, Figure 1 illustrates the dispersion of both parents’
groups regarding MP Children.

18 o Parents’
background
@ Not musician
o o O Musician
16
c . . . .
o
o
S
T 14 . . .
(]
o
= o . . .
12 .
. o .
10 o o
8 10 12 14 16 18
MP Parents

Figure 1. Simple dispersion referred to the background of parents as musicians (if any).

Subsequently, the Levene test indicated that variances were significantly different in
the children and parents” groups, respectively (see Table 7). Children’s scores significantly
differ between those with parents who have a professional background in music and those
who do not. Significant differences were also observed when comparing the two parent
groups. Despite this, the differences were not statistically significant because their p-values
were above 0.05, indicating a weak effect. Consequently, the identified differences can
be observed in educational contexts, to the extent that both children and parents may be
affected by external representations linked to social stereotypes. However, no statistically
significant difference was observed.
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Table 7. Independent Samples Test in MP, according to ‘Parents as Musicians (if any)” Variable.

Levene’s Test for

Equality of Variances Significance
F Sig. T df Sig. (1-Tailed)  Sig. (2-Tailed)
MP Equal variances assumed 16.92 <0.001 —0.83 20 0.208 0.416
Children  Equal variances not assumed —-0.73  10.01 0.242 0.484
MP Equal variances assumed 6.02 0.023 —0.66 20 0.257 0.514
Parents Equal variances not assumed —0.58 10.14 0.286 0.573

Finally, a Between-Subject Effects Test displayed statistical consistency between MP
Parents and MP Children (p < 0.05), accounting for 42% of the variance (see Table 8). No
statistically significant differences were observed in this test regarding familiarity from
the perspective of musical training and professional artistic culture. This means that the
patterns of family variation between parents with musical backgrounds and those without,
correspond to variables that were not measured in this study. Considering the above, we
suggest that MP Children rely more on MP Parents than on parents’ musical background,
as the former shows a significantly greater mean square. This result reveals the relevance
of the Between-Subject Effects Test, as it allowed the prospective identification of Parents’
Background as a noise variable, which was leading to errors in data interpretation due
to overestimating parents’ musical background. That being said, we only advocate for
establishing health channels of mental and perceptual communication between parents
and children in line with ethical care visions in musical environments (e.g., Juntunen &
Lépez-Taiguez, 2025; Lépez-Thiguez & McPherson, 2025).

Table 8. Test of Between-Subject Effects, considering MP Parents as a Covariance.

Type III Mean .
Source Sum Zquuares df Square F Sig: n?
Corrected Model 50.654 @ 2 25327 6.814  0.006 0.418
Intercept 19.743 1 19.743  5.312 0.033 0.218
MP Parents 46.612 1 46.612 12541 0.002 0.398
Parents” Background 8.949 1 8.949 2408  0.137 0.112
Error 70.619 19 3.717
Total 4322.000 22
Corrected Total 121.273 21

2 R Squared = 0.418 (Adjusted R Squared = 0.356). Dependent Variable: MP Children.

3.2. Qualitative Findings

The qualitative findings complement the statistical results by illuminating how chil-
dren and parents make sense of mental-perceptual abilities and musical giftedness in
everyday life, how giftedness is identified, and how being perceived as gifted is emo-
tionally negotiated. Across families, narratives revealed both shared understandings and
important differences in how perceptions were justified. While individual interviews var-
ied in length and focus, participants consistently returned to embodied perception, early
recognition of difference, and the relational nature of being seen as musically gifted. Rather
than showing clear contrasts in which abilities were recognized, the interviews helped
explain not only the strong statistical alignment between children and parents but also the
systematic differences in the frames of reference used to evaluate those abilities, particularly
between families with and without professional musical backgrounds.
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3.2.1. Mental-Perceptual Abilities as Lived, Embodied Experiences

Rather than describing mental-perceptual skills in abstract or test-like terms, children
frequently framed them through lived, bodily experiences linked to music-making. Abilities
such as auditory sensitivity, memory, and motor awareness were described as things they
feel while playing rather than traits they consciously analyze.

One child, for example, linked rapid learning and memory directly to her experience
of playing:

“I learn quite quickly, very well. . . I learn the pieces quickly by memory. .. That is also
my strong point.”

Auditory sensitivity was often described in concrete perceptual terms. A musician
parent recalled how early listening skills revealed themselves spontaneously:

“There’s a million ways to test a child whether he has ability of hearing, musical abilities. . .
when they sang back. .. they never sang [previously] together with me. My line, they
harmonized it naturally.”

Here, hearing is not described as a general strength but as the ability to perceive and
reproduce harmonic relationships—an embodied auditory awareness that both children
and parents later rated highly in the survey.

Perception was also expressed through movement and bodily awareness. One musician
parent interpreted her child’s physical expressiveness as perceptual-musical understanding:

“She moves. Forte, she moves. Piano, she moves. That’s a big symbol for me, ‘Oh, okay.
You feel it.””

This illustrates how proprioception—the sense of movement in space—was read as
evidence of musical perception.

Beyond music, parents sometimes noticed heightened sensory awareness in everyday
life. One described tactile sensitivity through clothing:

“I think it still bothers him if he has a t-shirt that he doesn’t like the texture of, or it’s the
clothing tag.”

Such descriptions ground mental-perceptual abilities in ordinary embodied experi-
ences rather than abstract ability labels.

These lived descriptions help explain the strong parent—child correlation in the quanti-
tative results: both parties drew on recurring, observable sensory experiences when judging
the child’s abilities.

3.2.2. Early Recognition and Social Identification of Giftedness

Giftedness was rarely described as a sudden realization; instead, it emerged through
gradual recognition in social contexts. Parents often recalled noticing differences through
comparisons with peers or through teacher feedback, while children tended to remember
the experience of being told they were different.

One parent reflected on early perceptual-musical sensitivity by describing the speed
and ease with which musical behaviors emerged:

“He’s always been really fast at learning. .. With music as well, his rhythm, the way he
moves. .. You could tell from a really, really early age.”

Children, meanwhile, sometimes interpreted giftedness less as a label and more as a
pattern of immersion and affinity:

“Maybe gifted is more like technical stuff... I think the most important thing is the
musicality. . . when you grow up hearing this kind of music, playing with others. . . and
you really are passionate about it.”
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These narratives describe giftedness as emerging through interaction rather than as
a purely internal attribute. This pattern was consistent with the quantitative finding that
parents’ perceptions strongly predicted children’s scores.

3.2.3. Explaining Giftedness: Nature, Practice, and Environment

Across interviews, explanations of musical giftedness rarely relied on a single cause.
Instead, families constructed multi-layered accounts combining innate predispositions with
environmental support and effort.

A young musician described intonation as natural but broader musicianship as cultivated:

“For the intonation, I just had it. I didn’t really work hard for it. For being a good
musician, I'll say probably mixed as well.”

Similarly, a parent articulated a developmental interplay:

“I think it's the combination of you have what you're born with in your genes, with the
environment you're born into. . . and your motivation.”

Sensory references extended beyond hearing. One parent described broader
aesthetic sensitivity:

“He’s very refined in everything that has to do with aesthetic. . . touching and smelling. . .
he’s much more sensitive than I am for smells and tastes. . . food yes, very much so.”

This suggests that perceptual giftedness was sometimes understood as cross-sensory
refinement, not solely musical hearing.

These layered explanations help interpret the greater variability found in fami-
lies with professional musical backgrounds. Such parents often have more reference
points—technical, pedagogical, and professional—which may lead to more differentiated
(though not necessarily more aligned) evaluations.

3.2.4. Modesty, Discomfort, and the Emotional Weight of Labels

Although abilities were acknowledged, children frequently showed ambivalence
toward being described or identified as gifted. Praise and public recognition sometimes
triggered discomfort rather than pride.

One parent described her daughter’s reaction to compliments:

“She doesn’t accept compliments well. .. She doesn’t feel that comfortable.”
Another recalled a moment of public recognition:

“It was [an] extraordinary [performance]. . . The audience started applauding him. . . and
he left. He didn’t know where to put himself...”

These accounts illuminate the systematic difference observed in the survey results,
where parents rated children’s abilities higher than children rated themselves. Children
frequently described discomfort with praise or public recognition.

3.2.5. High Standards as Self-Criticism

Giftedness was also associated with heightened self-expectations. Parents described
children who minimized achievements and focused on imperfections:

“He always thinks he’s not good enough. .. ‘It wasn’t very good. It could be better.””

Such narratives suggest that high mental-perceptual sensitivity may coexist with
increased evaluative pressure, adding emotional nuance to the quantitative portrayal of
advanced abilities.
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3.2.6. Giftedness Beyond Music

Finally, several children linked musical strengths with rapid learning in other domains:

“Many people have said that if you are good at music, you also are really good in
languages. . . I also learn other things really fast.”

Parents also linked perception to visual and aesthetic awareness:
“He’s always been extremely interested in what looks good. . . He knows style.”

This shows how visual perception was sometimes interpreted as aesthetic sensitivity
rather than literal eyesight, which may explain weaker alignment on MP1. These broader
cognitive associations support the idea that mental-perceptual abilities may be experienced
as part of a wider developmental profile.

3.2.7. Differences in Evaluative Frameworks: Musical vs. Non-Musical Families

Although themes of sensitivity and perceptual awareness appeared across all fami-
lies, differences emerged in how parents justified their evaluations, rather than in what
they perceived.

Parents with professional musical backgrounds more often referred to technical, com-
parative, or training-based standards, as illustrated in earlier auditory and movement-
based descriptions:

“Compared to other students at this level, her listening skills are truly advanced.”
“He hears details that usually come with many more years of training.”

These accounts situate children’s abilities within structured musical reference sys-
tems, such as peer groups, pedagogical stages, or professional norms. Such differenti-
ated benchmarks may contribute to the greater variability observed in ratings within
musical families.

In contrast, parents without professional musical backgrounds tended to rely on
everyday observations and affective impressions:

“She just notices things more than other kids.”
“He’s always been exceptionally sensitive to his surroundings.”

These descriptions were generally more global and less anchored in formal comparison,
which may explain the relatively lower dispersion in ratings among non-musical families.

Importantly, these differences in evaluative framing did not translate into stronger
statistical alignment in musical families. Instead, they suggest that musician parents
may draw on multiple standards of comparison, leading to more differentiated—but not
necessarily more convergent—assessments.

3.2.8. Variability as a Feature of Musical Family Contexts

The interviews support the quantitative finding that professional musical background
did not significantly moderate parent—child alignment but was associated with greater
variability in responses. Musical families often described diverse musical environments,
varying pedagogical experiences, and multiple points of comparison:

“In music school, expectations are different.”
“You see many levels of ability, so you evaluate differently.”

Such diversity of reference may lead to more nuanced and internally differentiated
judgments, rather than uniformly higher or more accurate evaluations.
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3.3. Integration of Quantitative Results and Qualitative Findings

Together, these themes explain the statistical patterns observed in the Mental-Perceptual
Domain. Shared family experiences of music-making contribute to the strong parent—child
correlations. Parental ratings that exceed those of children may partly reflect aspirational
framing and adult interpretive confidence, while children’s lower self-ratings align with
modesty and discomfort with labels. Greater variability among musician parents is mir-
rored in more differentiated and technically framed narratives. Thus, the qualitative
findings do not simply accompany the quantitative results; they reveal the relational and
emotional processes through which perceptions of ability are formed and negotiated.

Taken together, the qualitative findings clarify the statistical patterns observed. The
strong parent—child correlation is reflected in shared everyday narratives of sensory and
perceptual sensitivity. The systematic parental overestimation partly corresponds with
aspirational and supportive parental framing. Finally, the greater variability in musical
families is illuminated not by different perceptions of ability, but by differences in the
evaluative frameworks and comparison standards used to interpret those abilities.

Rather than indicating greater accuracy or agreement, professional musical back-
ground appears to introduce more differentiated ways of seeing—highlighting how percep-
tions of giftedness are shaped not only by children’s characteristics, but also by the cultural
and experiential lenses through which families interpret them.

While qualitative accounts often aligned with the quantitative trends, they also re-
vealed nuances—such as children’s ambivalence toward praise or the differing evaluative
frameworks used by parents—that complicate a purely confirmatory interpretation.

4. Discussion

This study examined how children gifted for music and their parents perceive chil-
dren’s mental-perceptual abilities and giftedness, and how these perceptions are ex-
plained and emotionally experienced. By integrating quantitative measures of perceived
mental-perceptual skills with qualitative accounts of identification and meaning-making,
the findings provide a relational and interpretive view of giftedness that aligns with, and extends,
existing developmental models (see further, Kuznetsova et al., 2024; Tirri & Margrain, 2023).

The results support Gagné’s (2021) Differentiated Model of Giftedness and Talent
(DMGT), particularly the idea that giftedness consists of natural abilities that serve as
developmental foundations for later talent. The Mental-Perceptual Domain investigated
here corresponds to Gagné’s description of biologically rooted aptitudes, such as per-
ceptual acuity, memory, and sensorimotor coordination. Contemporary research further
emphasizes that these abilities are influenced by psychosocial and environmental factors,
reflecting the malleable and socially situated nature of gifted development (Subotnik et al.,
2023; VanTassel-Baska, 2022). Importantly, the inclusion of non-auditory senses in the
Mental-Perceptual Domain should not be interpreted as equating these modalities with
musical skill, but rather as reflecting generalized perceptual sensitivity that may shape how
children attend to, experience, and engage with musical material.

Quantitatively, children and parents showed a strong positive association in their
ratings of these abilities, indicating that mental-perceptual strengths as perceived by the
participating children and parents are not only internally experienced but also externally
observable in everyday musical activity. Qualitatively, participants described these abilities
through embodied and experiential language—such as hearing fine sound details, mem-
orizing music quickly, or sensing bodily movement while playing—rather than abstract
cognitive terminology. These lived descriptions reinforce the DMGT view that natural
abilities are both experientially salient and socially recognizable within close developmental
environments (Gagné, 2021).
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Importantly, families did not portray these abilities as fixed traits. Instead, they em-
phasized how perceptual predispositions interact with environmental catalysts, such as
early exposure to music, supportive teaching, and sustained practice. This interplay closely
reflects DMGT’s emphasis on the transformation of gifts into talents through the influ-
ence of intrapersonal and environmental catalysts. Thus, the Mental-Perceptual Domain
appears not as an isolated set of sensory capacities, but as a developmentally activated
resource, continually shaped through relational, educational, and care-oriented contexts
(Lépez—fﬁiguez, 2024; L(’)pez-fﬁiguez & McPherson, 2023, 2025, in press). At the same
time, the qualitative accounts suggest that auditory perception may be evaluated through
increasingly technical standards in musically specialized contexts. Several participants
referred not only to general hearing sensitivity, but to fine-grained listening abilities such as
intonation control, sound differentiation, and stylistic awareness. These descriptions point
to a domain-specific elaboration of perceptual abilities, whereby general sensory founda-
tions, as conceptualized in DMGT, are interpreted through progressively higher technical
self-demands as musical expertise develops. Rather than challenging the adequacy of the
model, this finding underscores how general perceptual abilities may acquire specialized
meaning within advanced musical environments.

A key quantitative finding was the strong correlation between children’s and parents’
perceptions of mental-perceptual abilities, alongside a consistent tendency for parents to
rate their children higher than children rated themselves. The qualitative findings suggest
that this pattern reflects shared but differently positioned interpretations rather than simple
perceptual inaccuracy. Parents typically drew on long-term observation, accumulated
comparisons, and future-oriented aspirations, whereas children’s accounts were more
grounded in immediate experience and emotional comfort. Children’s modesty, discomfort
with praise, and reluctance to adopt labels such as “gifted” help explain why self-ratings
were often lower despite recognition of ability. Thus, the discrepancy between parent
and child ratings appears to arise from differences in evaluative stance and emotional
positioning rather than disagreement about underlying competence.

These findings resonate with research on parental perceptions in talent development,
which suggests that parents often function as interpreters, advocates, and ethical guides
of children’s potential (McPherson, 2009; Sosniak, 2006; Lépez-fﬁiguez & McPherson,
2023). Within DMGT, this highlights the relational dimension of how natural abilities
are perceived, valued, and supported over time. Parents’ slightly elevated ratings may
therefore partly reflect an aspirational orientation embedded in their caregiving, advocacy,
and care-ethical responsibilities rather than simple overestimation (Lopez-Tiiguez, 2024).

Although professional musical background did not significantly parent—child align-
ment in statistical terms, families with musician parents showed greater variability in both
children’s and parents’ ratings. Rather than indicating stronger or weaker perception, this
pattern suggests that musical expertise introduces more diverse evaluative frameworks.
Qualitative accounts indicate that musician parents often grounded their evaluations in
domain-specific standards, such as technical precision, interpretive nuance, or comparisons
with similarly trained peers (see further, Juntunen & Lépez-Tniguez, 2025; Lopez-Ifiguez
& McPherson, 2025). Their descriptions frequently reflected reference points drawn from
professional or pre-professional musical environments. In contrast, non-musician parents
tended to rely more on holistic and everyday observations, describing children’s perceptual
abilities in relation to general sensitivity, personality, or behavior across contexts.

Crucially, both groups often identified similar underlying characteristics (e.g., sensi-
tivity to sound, bodily awareness, attentiveness to detail), but they differed in how those
characteristics were interpreted and scaled. Musical families evaluated through differenti-
ated, sometimes higher or more specialized benchmarks, whereas non-musical families
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framed abilities through broader, affective, or relational lenses. This difference in evaluative
logic helps explain why musical families showed greater dispersion in ratings without
demonstrating stronger parent—child consistency. Within DMGT, this pattern reflects vari-
ation in environmental catalysts: the musical ecology of the home shapes interpretive
frameworks but does not guarantee perceptual agreement. Expertise adds evaluative nu-
ance rather than uniformity, diversifying how ability is interpreted rather than stabilizing
judgments (Subotnik et al., 2023).

Beyond cognitive and perceptual descriptions, interviews revealed the emotional
complexity surrounding giftedness. Children often expressed ambivalence about being
labeled as gifted, showing modesty, discomfort with praise, and sensitivity to expectations.
Parents, in turn, described efforts to balance encouragement with protection from pressure.
These dynamics suggest that perceptions of ability are embedded within ongoing relational
processes involving recognition, expectation, and emotional support. While this study is
grounded primarily in a developmental-psychological framework, these findings point
toward the importance of considering giftedness within networks of care and responsibility
(Gilligan, 1982; Noddings, 2013; Lépez—fﬁiguez, 2024; Lépez—fﬁiguez & McPherson, in
press; Lopez-Tiiguez & Westerlund, 2023). The ways in which abilities are interpreted and
communicated appear to shape not only self-perception but also the emotional livability
of giftedness.

Thus, perceptual alignment is not merely a cognitive phenomenon; it is also an
affective and relational achievement, negotiated within everyday interactions between
children and caregivers. The mixed-methods design allows the qualitative findings to
illuminate the statistical patterns. Shared family narratives about sensory and perceptual
sensitivity help explain the strong parent—child correlation. Parental overestimation partly
aligns with aspirational framing, ethical advocacy, and protective pride, while children’s
lower self-ratings correspond with modesty, uncertainty, and identity negotiation. Greater
variability among musician families reflects the use of multiple technical and professional
reference points rather than greater perceptual accuracy.

Thus, the qualitative data do not simply supplement the quantitative results; they
clarify the interpretive, relational, and ethical processes through which perceptions of
mental-perceptual abilities are formed and maintained. The findings suggest that con-
sistency in ratings can coexist with differences in meaning-making, and that variability
may stem from differences in evaluative frameworks rather than from disagreement about
gifted children’s exceptional abilities in and outside of music.

4.1. Practical Implications for Music Education Contexts

The findings of this study suggest practical implications for music educators, spe-
cialist music institutions, clinicians working with gifted children, and families supporting
musically gifted learners. Interviews revealed that while parents often act as advocates
and interpreters of children’s abilities, children themselves may experience discomfort,
modesty, or pressure in response to being labeled as gifted. Institutions may therefore play
a mediating role by fostering open, developmentally sensitive communication between
parents and children regarding ability, expectations, and identity. Explicit discussion of gift-
edness as a dynamic developmental process—rather than a fixed label—may help reduce
performance pressure and support children’s emotional well-being. Providing guidance
for parents on how to frame feedback, normalize uncertainty, and attend to children’s
emotional responses may further contribute to healthier family dynamics. In this sense, ed-
ucational practices that integrate musical development with relational and communicative
care may help ensure that gifted identification supports, rather than constrains, children’s
long-term engagement with music. For families, the results highlight the value of open
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conversations about ability and expectations, helping children interpret giftedness as a
developmental process rather than a fixed identity.

4.2. Limitations

Several limitations should be considered. First, (1) the sample size was rather small
due to the restricted accessibility of specialist music programs, which often operate as
highly selective and internally regulated environments; this may raise concerns about
statistical power, model stability, factorial analysis, and even overinterpretation of results.
For those reasons, findings should be restrainedly appraised because this study does not
present conclusive outcomes, but its purpose is to open a debate about mental-perceptual
abilities in children gifted for music. Second, (2) although the sample included children
across a relatively wide age range, the present study did not conduct systematic age-based
comparisons. As a result, no claims are made regarding developmental differences in
the negotiation of gifted identity, modesty, or emotional responses to being labeled as
gifted. Future research would benefit from longitudinal or age-comparative designs to
examine how these processes may evolve across developmental stages, particularly during
adolescence. Third, (3) the reliance on self-report measures introduces the possibility of
social desirability and interpretive bias. Fourth, (4) although the study included families
from multiple national contexts, cultural differences were not analyzed in depth due to
ethical constraints on identifiability. Fifth, (5) the Mental-Perceptual Domain was assessed
using a brief scale with a limited response range, which may have reduced sensitivity to
subtle differences. Finally, (6) the qualitative analysis focused on thematic and interpretive
patterns rather than detailed case comparisons, which may have obscured some individual
nuances and developmental trajectories.

4.3. Conclusions

This study demonstrates that mental-perceptual abilities in children gifted for mu-
sic are both individually experienced and relationally constructed. Strong parent—child
alignment reflects shared lived musical experiences, while systematic differences in ratings
reveal distinct emotional and evaluative positions within the family. Variability across
musical and non-musical families further highlights that differences lie less in what is
perceived than in how perceptions are framed and justified. By integrating psychological
models of giftedness with qualitative accounts of identification, and relational meaning-
making, the study underscores that giftedness is not only a matter of ability, but also of
how ability is perceived, interpreted, and supported within relationships (Lopez-Ifiguez,
2024, Lépez—fﬁiguez & McPherson, 2023; Slote, 2013; VanTassel-Baska, 2022).

Although the present study is grounded in a developmental model of giftedness, its
findings suggest that perceptions of mental-perceptual ability cannot be fully understood
apart from the relational and ethical environments in which children grow and learn.
Parents are not merely observers of ability; they are active participants in interpreting,
valuing, and regulating how giftedness is experienced in daily life. Gifted children’s
modesty, sensitivity to expectations, and emotional responses to praise further indicate
that giftedness is lived within networks of recognition, support, and responsibility. In
this sense, the processes through which musical giftedness is identified and sustained
are intertwined with practices of care—including attentiveness to children’s emotional
well-being, responsiveness to their needs, and efforts to balance encouragement with
protection from pressure (Lépez-Iiiguez, 2024; Lopez-Iiiguez & McPherson, 2023, in press;
Lépez-Thiguez & Westerlund, 2023).

While these relational and ethical aspects are not examined here through a specific care-
ethical framework, they connect to a broader line of research led by the first author on care
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Notes

1

ethics in the upbringing and education of musically gifted children”. That broader program
shifts the focus from the abilities children possess to the relational conditions under which
those abilities can be nurtured in ways that support healthy and sustainable development.
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